Supporting children and young
people with SLCN in schools:
Setting standards to deliver

outcomes

Marie Gascoighe
NAPLIC Conference
May, 2014

smp(porﬁmﬁ C%ﬁmﬁe

© M.T.Gascoigne, 2014



Outline

* Legislation —all change in 2014

* Implications for schools, those working with
schools, and children and young people with
SLCN and their families

* Outcomes —whose outcomes?
e Standards — what good looks like?

e Scheme for Schools
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Legislative context

« Children and young people
with special educational
needs

Children and Families
Act (2014)

© M.T.Gascoigne, 2014

0-25 Code of Practice
for SEN (2014)

 Child and young person centred
system

« Joint planning and commissioning of
services

« Early identification of children and
young people with SEN

* The Local Offer

» Education, Health and Care Plans

* Focus on outcomes with a clear
pathway through education into
adulthood

* Increased choice and control for
parents and young people
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Code of Practice 0-25 (2014)

Requirement for joint commissioning between
Education, Health and Social Care within a Local
Authority Area

The creation of a jointly commissioned Local
Offer in each Local Authority Area for the support
of children and young people with SEN

Integrated provision as a consequence of joint
commissioning

Increased responsibility on schools to provide
high quality support and to set out a School Offer
of support available in school to support SEN
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®8  Code of Practice 0-25 (2014)

* The extension of the eligibility for support for SEN
to the age of 25 which in turn brings new
responsibilities for Colleges

 The introduction of Education, Health and Care
Plans which must focus on the outcomes that the
child, young person and their family identify as
priorities

* The entitlement to a personal budget and direct

payment for elements of SEN support outlined in
the Education, Health and Care Plan
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C Common themes across education
and health legislation

e Children, young people and their families at
the centre

* Joint commissioning

* Focus on outcomes

* Evidenced based interventions

* Early identification and prevention
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From draft Code of Practice

Delivered by Health and Wellbeing
Board. Considers meeds of whole
........... population

Local authorityCCG applies JSMA analysis
io children and young pecple, aged 0-25 with
SEM and disabilities to agree shared
outcomes, working with pariners including
children and young people and Parent Carer
Forums

Local authority publishes a local offer sefting out what
support is available for 0-25 year olds with SEN or
disabilities

An EHC plan starts by focusing on cutcomes that are
imporiant to the individual. Any education, health or
care provision reascnably required to mest a
child'young person’s mneeds related to a disability or
SEM must be included in the plan. If necessary,
CCGsocal authorties must commission provision
specifically
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School action

‘At risk’ of
delayed speech,
language and School

commupication Action Plus
skills

Targeted Statement of
SLCN Specialist SLCN SEN
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4 A
Potentially

at school

J

‘At risk’ of
delayed speech,

language and School based
communication
stage

skills

Targeted
SLCN Specialist SLCN EHC Plan
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PupHsuppoﬁ

School offer

offer
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C Some questions?

* How can a parent know what they should
expect from one school to another in terms of
support for SLCN?

* There are three specialist language resources
in my area all managed within the school by
the head and all doing it slightly differently —
what core standards should | expect?
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C Some questions?

* | know | need to use some our core (school)
funding and pupil premium for SLCN but |
don’t know what | should be buying:

— Training?

— SLT?

— Specialist Teacher?
— More TA time?
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C Some questions?

| am buying in additional support for the
pupils in my school but how do | know what to
expect the specialist to do?

* |s it reasonable to ask my staff to work on
SLCN programmes when we are buying in
additional support?
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THE
SYSTEM®

THE

SPECIALIST

SPECIALIST
TARGETED WORKFORCE
TRAINING AND DEVELOPMENT

LEADERSHIP
AND MANAGEMENT

ENGAGING WITH PARENTS
AND CARERS

DELIVERED BY AN
INTEGRATED WORKFORCE
OUTCOMES COMMISSIONED
FOR CHILDREN & FAMILIES
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THE
BALANCED BALANCED
SYSTEM®

Five strands

SYSTEM

Children and young *» Are supported with appropriate information
people, their parents and to make informed choices and skills to
carers support development

* Are audited, adapted and enhanced to

Enyi 2Lt g
nvironments maximise participation

» Specialist knowledge and skills are used
to build capacity in the wider workforce to
support across universal, targeted and
specialist levels of provision

Workforce

« Is efficient and accessible including training
Identification of others to identify and provision of pre-
referral advice in community settings

* |s appropriate and timely, and may include
direct or indirect, individual and group
interventions delivered in a functional
context

Intervention

©M.T.Gascoigne, 2014



THE
BALANCED BALANCED
SYSTEM®

Outcome framework

SYSTEM

quantity quality
Level 1 Level 3
Input Implementation

)

| -

O

T How much did we do? How well did we do it?

Traditional measures of activity and inputs | Measuring whether the inputs were of a
high quality

Level 2 Level 4
Reach Impact

3] Is anyone better off? Did it make a difference?

=

()

Measuring access to the inputs deliverec For the individual?
For a group?
For a population

After Freidman, 2005 and “Turning OMITG . 2014
the Curve” (DCSF, 2008) .1.Gascoigne,



THE

BALANCED
SYSTEM THE
BALANCED
SYSTEM®
INTEGRATED SOLUTION
THE LEVELS  THE BALANCED SYSTEM SPECIFICATION LEVELS [Nl ICNNEEEE NI 2l SPEECHAND  OTHER WIDER PARENT /  CONTEXT
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= Relationship between population, intervention

BALANCED

SYSTEM

and workforce

Specialist

Population of CYP Intervention Workforce
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To what extent are all commissioners
with a remit for children and young
people incduding the needs of this
population in needs assessment and
commissioning of their element of
children and young peoples’ services?

To what extent are commissioners
ensuring that their collective activity
reaches the full population of children
and young people with SLCN?

EVALUATION TOOL

Level 3:
Implementation quality
How well did we do it?

To what extent are providers delivering
services to meet the specifications
developed by commissioners as
intended?

Level 4:
Impact
Did it make a difference?

Tao what extent has the collective
commissioning activity for children and
young people yielded demonstrable
change in their speech, language and
communication skills?

To what extent is the workforce working
in an integrated way? Evidence
(hyperlink to next layer)

Integrated workforce

To what extent does an integrated
workforce support all pupils with SLCN?
Evidence (hyperlink to next layer)

To what extent is the integrated
workforce demonstrating high quality
collaborative working? Evidence
(hyperlink to next layer)

To what extent is the integrated
workforce impacting on the wider
community? Evidence (hyperlink to next
layer)

To what are services for children and
young people with SLCN engaging with
parents in support of their children’s
SLCN? Evidence (hyperlink to next layer)

Engaging parents and
carers

To what extent are parental engagement
strategies and activities reaching all
parents of pupils with SLCN7? Evidence
[hyperlink to next layer)

To what extent is parental engagemeant
consistently of high quality?

Evidence (hyperink to next layer)

To what extent are improved parental
participation and confidence in
supporting pupils’ SLCN demonstrated?
Evidence (hyperink to next layer)

Leadership and
management

Is there leadership and management of
provision across agencies and
disciplines?

Are the leadership and management
arrangements facilitating services to
reach all children with SLCN as
appropriate

|s the leadership and management of
high and consistent quality?

Does the leadership and management
contribute to achieving improved speech,
language and communication skills for
children and young people with SLCN?

|s there a range of training and
development on offer to parents and the
workforce?

Training and
development

Is the training and development
accessible in terms of funding, time,
location?

|s the training and development of high
and consistent quality?

Does the fraining and development result
in improved skills to support children and
young people with SLCN?

EP, Specialist Teacher, HV) available
within the local area?

|s the specialist workforce (including SLT,

Are the specialists being deployed for
maximum impact across the system (for
example this may mean not being directlhy
involved with every case but ensuring
that expertise is shared)?

Are the specialists appropriately qualfied
and able o deliver high and consistent
quality?

Does the contribution of the specialists
result in improved speech, language and
communication skills for children and
young people?

|s the wider workforce available to
support children and young people with
SLCN within local settings and schools?

Workforce

Are specialist interventions available in
appropriate contexts?

Is the wider workforce being deployed for
maximum impact (this may include
having time to deliver specific
programmes or targeted interventions)
Are the right children and young people
accessing specialist interventions?

|s the wider workforce appropriately
gualified and able to deliver high and
consistent quality?

Are the specialist interventions of high
and consistent gquality?

Does the contribution of the wider
workforce result in improved speech,
language and communication skills for
children and young people?

|5 there evidence that the specialist
interventions are improving the speach,
language and communication skills of
children and young people?

Is there a range of targeted interventions
in place across the age range and across
settings and schools?

Is there universal preventative activity in
place?

Are the right children and young people
accessing these targeted interventions?

Is universal preventative activity reaching
the appropriate proporiion of the
population?

Are the targeted interventions of high and
consistent quality?

Is the universal activity of a high and
consistent guality?

|5 there evidence that the targeted
interventions are improving the speech,
language and communication skills of
children and young people?

|5 there evidence that the universal
activity has prevented longer term need
and { or facilitated early identification
where appropriate?

© M.T.Gascoigne, 2013
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THE
BALANCED
SYSTEM

Area of the
Balanced System

Level 1:
Input
How much are we doing

To what extent are all commissioners
with a remit for children and young
people induding the needs of this
population in needs assessment and
commissioning of their element of
children and young peocples’ services?

To what extent are commissioners
ensuring that their collective activity
reaches the full population of children
and young people with SLCN?

Level 3: Implementation
How well did we do it?

Towhat extent are providers delivering
services to meet the specifications
developed by commissioners as
intended?

Level 4:
Im,
Did it make a differenca?

To what extent has the collective
commissioning activity for children and
young people yielded demonstrable
change in their speech, language and
communication skills?

Special

Targeted
Provision

Are specialist interventions available in
appropriate contexts?

Are the right children and young pecple
accessing specialist interventions?

Are the specialist interventions of high
and consistent guality?

|5 there evidence that the specialist
interventions are improving the speech,
language and communication skills of
children and young people?

Is there a range of targeted interventions
in place across the 2ge range and across
seftings and schools?

Are the right children and young pecple
accessing these targeted interventions?

Are the targeted interventions of high and
consistent guality?

Is there evidence that the targeted
interventions are improving the speech,
language and communication skills of
children and young people?

Is there universal preventative activity in
place?

Is the specialist workforce (including SLT.
EP, Specialist Teacher, HV) available
within the local area?

|5 universal preventative activity reaching
the approprate proporiion of the
population?

Are the specialists being deployed for
maximum impact across the system (for
example this may mean not being directly
involved with every case but ensuring
that expertise is shared)?

|s the universal activity of a high and
consistent guality?

Are the specialists appropriately qualified
and able to deliver high and consistent

guality?

|s there evidence that the universal
activity has prevented longer term need
and { or facilitated early identification
where appropriate?

Does the contribution of the specialists
result in improved speech, language and
communication skills for children and
young people?

Training and
development

Is the wider workforce available to
support children and young people with
SLCN within local settings and schools?

Is there a range of training and
development on offer to parents and the
workforce?

Is the wider workforce being deployed for
maximum impact (this may include
having time to deliver specific
programmes or targeted interventions)

Is the training and development
accessible in terms of funding, time,
location?

|s the wider workforce appropriately
gualified and able to deliver high and
consistent guality?

|s the training and development of high
and consistent guality?

Does the confribution of the wider
workforce result in improved speech,
language and communication skills for
children and young people?

Does the training and development result
in improved skills to support children and
young people with SLCN?

Leadership and
management

|5 there leadership and management of
provision across agencies and
disciplines?

Are the leadership and management
arrangements facilitating services to
reach all children with SLCN as

appropriate

|s the leadership and management of
high and consistent quality?

Does the leadership and management
contribute to achieving improved speech,
language and communication skills for
children and young peocple with SLCN?
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THE
BALANCED
SYSTEM

. eSupporting children and young people, parents and carers
Children and young people with appropriate information and skills to enable them to

& their parents and carers be pro-active in making choices and in supporting speech,
language and communication skills

*\Working with others to ensure that environments in which
children and young people spend time for learning and
leisure are communication friendly and have the
appropriate enhancements and adaptations

Environments

*Using specialist knowledge and expertise to build skills in
the wider workforce in order to ensure that speech,
language and communication skills are appropriately
supported across universal, targeted and specialist tiers

Workforce

*Ensuring efficient and accessible systems to enable early
identification of speech, language and communication
needs, including training of others to identify and providing
pre-referral advice within community settings

Early Identification

*Providing appropriate and timely intervention, which may
include direct or indirect work with individuals and groups
of individuals, delivered in the most functionally
appropriate context relative to specific need

Intervention

©OM.T.Gascoigne, 2014



THE
BALANCED
SYSTEM

Level 1:
Input
How much are we doing

To what extent are all commissioners
with a remit for children and young
people including the needs of this
population in needs assessment and
commissioning of their element of
children and young peoples’ services?

Level 4:
Impact
Did it make a differenca?

Level 3: Implementation
How well did we do it?

To what extent are commissioners
ensuring that their collective activity
reaches the full population of children
and young people with SLCN?

Are specialist interventions available in
appropriate contexts?

Are the right children and young people
accessing specialist interventions?

Are the specialist interventions of high
and consistent quality?

|s there evidence that the specialist
interventions are improving the speech,
language and communication skills of

children and young people?

Is there a range of targeted interventions
in place across the age range and across
settings and schools?

Are the right children and young people
accessing these targeted interventions?

Are the targeted interventions of high and
consistent guality?

|s there universal preventative activity in
place?

EP, Specialist Teacher, HV) available
within the local area?

I the specialist workforce (including SLT,

Are the specialists appropriately qualified
and able to deliver high and consistent
quality?

Does the contribution of the specialists
result in improved speech, language and
communication skills for children and
young people?

Is the wider workforce available to
suppert children and young people with
SLCN within local settings and schools?

Does the contribution of the wider
workforce result in improved speech,
language and communication skills for
children and young people?

|s the wider workforce appropriately
gualified and able to deliver high and
consistent quality?

Is the wider workforce being deployed for
maximum impact (this may include
having time to deliver specific
programmes or targeted interventions)

Training and
development

Is there a range of training and
development on offer to parents and the
workforce?

|s the training and development of high
and consistent quality?

Does the training and development result
in improved skills to support children and
young people with SLCN?

Leadership and
management

|s there leadership and management of
provision across agencies and
disciplines?

|s the leadership and management of
high and consistent quality?

Does the leadership and managemeant
contribute to achieving improved speech,
language and communication skills for
children and young people with SLCN?

©OM.T.Gascoigne, 2014



THE
BALANCED
SYSTEM

Children and young people

& their parents and carers

Environments

*Using specialist knowledge and expertise to build skills in
the wider workforce in order to ensure that speech,
language and communication skills are appropriately
supported across universal, targeted and specialist tiers

Workforce

Early Identification

Intervention

©M.T.Gascoigne, 2014
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SYSTEM

Pupil support
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Scheme for schools
landing page

THE
BALANCED

SYSTEM

HOME Jieiilele/8ol8 COMMISSIONERS PROVIDERS  PRACTITIONERS CONTACT US [ielelelia)

THE BALANCED SYSTEM®: SCHEME FOR SCHOOLS

This is fundamentally about making your school a better place for learners, in particular those with SLCN. It is a scheme that includes tools for
looking at what you do well in relation to SLCN and highlight areas that you need to develop

The scheme will help you provide evidence for OFSTED

It is a holistic approach that develops all aspects of the child's communication environment. The interventions that a child receives are a part of
this but it is much wider than that. It can be used as a way of showcasing and developing your school's Local Offer

It Is soundly based in theory and also on what is currently provided in the best schools WORKING ACROSS Child, young person and family
The scheme provides accreditation up to a specialist level for SLCN and meets Step 3 of the Communication Trust Communication -
Commitment F 0 ¥ i T H E Environment

THE BALANCED Workforce
BALANCED SYSTEM®

SYSTEM®

Identification

Sum:_?rts Pugi' WHAT IS IT?
. profiling an
. Meets requirements i :
Provides framework of Code of Practice tf?u';'(’:‘g;:'sw
Sk \2018) s colbius framework WHY USE IT?
development. evidence for Ofsted. E ’

« To promote effective local interagency working for pupils with SEND
« To ensure schools are effectively using resources to meet the needs of their leamers at a school wide and individual level in line with the

A system wide approach which enables a school to develop provision for SLCN and wider SEND at a whole school and individual learner level in
line with the new Code of Practice for SEN (0-25) and OFSTED requirements.

Local Offer
« To ensure outcomes for children with SEND are appropriate. effective and achieved in line with legisiation and statutory guidance
?‘e‘ﬁfmf'f"ei HOW IT WORKS
School orier 1or
SLCN b v The Balanced System®. Scheme for Schools. provides a clear development pathway with tools to help schools audit existing good practice. plan
ased on against identified outcomes and then implement a development programme. At the review stage. schools may wish to submit their evidence
need. towards achieving accredited award status

The Balanced System®: Scheme for Schools is supported by

PUPIL SUPPORT

SCHOOL OFFER NAPLIC,) (@R setter Communicatoncic Mg?ﬁ r Ok

LOCAL OFFER iy 5 | Terms ons | Privacy polcy

ay House, Aumk Lane, Ampleforth

© M.T.Gascoigne, 2014 R e iberacy




Tools and calculators

« Quantitative data collection template — key information relevant
to understanding the context from a SLCN perspective

Qualitative data collection template — whole systems mapping

Suite of survey templates for SLTs, schools and settings,
parents

Prediction of SLCN tool

Prediction of likely workforce to meet need based on the BS
model of delivery

© M.T.Gascoigne, 2014



THE
BALANCED

SYSTEM
Scheme for schools

Understand
Needs analysis

3

51 COMMISSIONERS PROVIDERS  PRACTITIONERS  CONTACT US LOGOUT

SCHEME FOR SCHOOLS: UNDERSTAND: NEEDS ANALYSIS

| To update your demographic details please complete the form below. \
School name *

| school postcode *

Local Authority *

Type of school * Please select -» M

Age range *

[ Early Years Foundation Stage

Key Stage 1 v

Number on roll

9% eligible for Free School Meals

Number School Action

| Number School Action Plus

Number SEN statement

[ Key stage 2

Key Stage 3

Key Stage 4
Post 16

Update

© 2014 The Balanced System, all rights reserved. Site map | Terms & conditions | Privacy policy

The Balanced System, Mowbray House, Aumit Lane, Ampleforth, YO62 4HA

© M - T G aS CO Ig n e’ 2 01 4 Tel: 01439 787060 | Email: info@thebalancedsystem.org (.[” ac .'y




THE

saLANcED Prevalence of SLCN

1% most severe and pervasive at
school entry

? of all CYP in your Local
Authority
? of those entering reception

each year in your school
7% of school entry age have been

? of all CYP in your Local Authority found to have significant SLCN

? of those entering reception each
year in your school

Figure unknown but
there will be significant

Up to 50% of
children entering

variability correlated to school in most

the demographic socio-economically

variation. deprived areas will
have impoverished

This can be estimated. language skills

In areas of high
deprivation may be as
high as 50+%

©M.T.Gascoigne, 2014



Scheme for schools
Understand
Whole system mapping

© M.T.Gascoigne, 2014

THE
BALANCED

SYSTEM

3

HOME [ s{ezlelelisiy COMMISSIONERS  PROVIDERS  PRACTITIONERS  CONTACT US LOGOUT

SCHEME FOR SCHOOLS: UNDERSTAND: WHOLE SYSTEM MAPPING

EXISTING SPECIALIST PROVISION

When?

A \ R
(inc. frequency) o delivers? Outcomes? Who funds?

What happens? For whom? Where?

4 4 VA 2} a4 2 %
Add another provision

GAPS IN SPECIALIST PROVISION YOU HAVE IDENTIFIED

For what Potential funding
? ? ? ? ?
What? For whom? Where? When? By whom? purpose? tieame?

® 2014 The Balanced System, all rights reserved. Site map | Terms & conditions | Privacy policy

The Balanced System, Mowbray House, Aumit Lane, Ampleforth, YO62 4HA

iler acy

Tel: 01439 787060 | Email: info@thebalancedsystem.org
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THE
BALANCED

i Tools and calculators

Whole system evaluation tool
Integrated solution tool

Pupil profile of needs tool
Pupil outcome template

© M.T.Gascoigne, 2014



ENVIRONMENT WORKFORCE IDENTIFICATION INTERVENTION

The school has the A school where staff are Children with spedalist SLCN  Children access the

young pecple with necessary adaptations in confident and competent o have their neads identified appropriate specialist
specialist needs are place to maximise access for  support the delivery of specialist  effectively and quickly support fior their SLCM in a
supported to ensure their  children with specialist level  interventions including individual  inclueding multi-disciplinany firmety fashion

confidence in their role SLCN 1M ADDITIOM TO the  and small group wark assassment where
as a partner for their communication friendly appropriate

child's leaming and to emirnonment expected at a

increase their universal and tameted level

understanding of the

specilic communication

challenges associated

with their child's needs

Parents of children and

Children with specialist

Sl CH make measurable
progress against goals set
at the outssat of the
intervention in school.
Goals will indude activity
and participation goals in
addition fo goals relating

EXAMPLEOF SPECIALET
HIGHER -LEWVEL QUTCOMES

Wiitten materials im a
wvariety of media
MNoticeboard with
resources

Additional adaptations to
the environment for
children with specdialist
SLCN

Audit of higher level skills
Spedialist training

Profiling and monitoring
of progress

Review of whether
additional intemal /

Provision of range of
specialist intervention
packages

Advice sessions external support is
Specific training in key needed
skills Termly liaison
Possible invohemeant SEMNCOISLT! advisony
of parents in training teacher

Refemals to SLT/

=
Lz
|_
65
=0
20
1y
[
B
™
[11]

SLECN policy supporting
actions

Baseline measure of staff
skills

Training plan including
identified key staff

Leaming loglesson plan
showing impact of training
(SENCO, 5LT, CT, EP, SpT,
parenis)

ExXAMPLE OF
EWVIDEMCZE




THE
BALANCED
SYSTEM

T|"|I5 isa schml where staff are mﬁd-ent and competent to support the delivery of specialist interventions incleding individual and
small group work

For example,
tive: school

provides
The school
does this
tirowgih

This can be
measured by

1. Staff with the opportunity to camy out self-assessment of their skills in relation to supporting children’s speech, language
and communicathon needs, using SLCF or similar.

2. Access to a range of specialist level training for a proportion of staff regarding SLCM including both taught modules and
on the job experiential training.

=  Self-audi using SLCF or similar, is collated, by the SEMCO to inform training needs analysis.

*  Apceccing specialist traiming for a proportion of siaff to enable support for children with specialist SLCH fo be put in place.

*  Ensuning access to training is facilitated and monitored and followed up.

Measure

Lewel

1:

Evidence of audit of staff competences for supporting specialist
SLCH

Bvidence of training plan informed by audit, identifying key staff
for enhanced trainimg

BEvidence of provision of and access to training for key staff to an
enhanced level

% of staff who hawve completed audit of compeiences

% of staff with a trainimg goal fior SLCH

Bvidence that the auwdit and training are of high quality

Evidence of staff being more knowledgeable and confident in the
skills to support children's specialist S1CH
Evidence of training impacting on everyday teaching practice

© M.T.Gascoigne, 2014

Evidence

M- Egs of baseline measures. from auwdit
of specialist staff

M- Traimimg plan

"iM: Training plan with key staff identified
¥ SLCF

iN: Evidence based audit and training
PIOgrarmiTee

M- (choose one of the following)
Leaming logs

Case studies! lesson plans showing how
trainimg has impacted on teaching
strategies




THE
BALANCED
SYSTEM

36, Children access the appropriate spedalist support for their SLON in a timely fashion
37. Children with specialist SLCM make measurable progress against poals set at the outset of the intervention in school. Goals will include activity and
participation goals in addition to peals relating to their core SLC impairment
For example, the A dear offer of specialist support for children and young people with spedalist SLON in school envircnment ncduding support
school provides provided by external specialists whether funded by school, LA or NHS
parents with
The schiool does A documented integrated plan
this through Range of intervention packages available in school to meet diverse spedalist level need — these will ndude teacher and TA led
intersentions as well as those provided by wisiting spedalists
Clear and efficdent access pathways to ensure timely access to intervention in school

This can be Lewel kieasura Evidence

measured by: 1: Evidence of number of specialist intarventions provided in schoal Provision map to show range of

intersention packages for children
with specialist SLCN
Evidence of the % of dhildren and young people identified with specialist level nead Provision map plus
receiving appropriate support for their specialist SLCM audit
Evidence of quality of spedalist level teaching and / or therapy intersentions Peer review
through evaluation
Evidence of child and young person progress against goals of Progress against goals in the
specialist interventions integrated plan
Case studies
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Why bother?

* Robust profile of school’'s need across the
five strands

* Ensures school based commissioning is

targeted effectively — meeting pupils’

needs cost effectively
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Why bother?

» Standards to aspire to at universal,
targeted and specialist levels across the
Balanced System

 Endorsement by specialist organisations

for specific strands

 Accreditation if desired
 Portfolio of evidence for Ofsted

smp(tyorff'mﬁ CZWA?@
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